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A parent called her daughter’s math teacher 
because students had been using graphic 
calculators in class.  He argued that when students 
are using calculators they are not learning math, 
the machine is doing all the thinking in that 
classroom and asked the teacher, why are you 
allowing your students to cheat with those things? 
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How would you respond to the concerns of this 
parent as a teacher? 
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A parent called the principal to complain that the 
mathematics teacher her son has, used a video tape 
problem solving program in class that day.  She 
claimed that the teacher is forcing students to watch 
television in class and is calling it mathematics 
education. Later in the conversation, the parent 
stated that kids watch too much television at home 
these days and they certainly don’t need another 
hour of it in the classroom! 


 

The principal approaches you and explains the 
parents’ concern.  How do you as a teacher handle 
this situation? 
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You are a teacher in a low socioeconomic 
community.  The community has very little extra- 
curricular activities to support academic 
achievement, however, they are in the process of 
implementing an after-school program for extra help 
in reading and mathematics.  You feel that the cost 
of the program is out of the price range for the 
majority of the families whose children need the 
additional help.  You decide to take it upon yourself 
to approach the community and the government to 
find a solution to lower the cost of the program.  


 

How would you go about doing this?  What would 
your arguments be?  
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As a teacher you want your students to be able to 
relate mathematics to everyday life.  You approach 
your principal with an outline of your thoughts and 
ideas on sending students into businesses within the 
community to help develop lifelong skills in the 
mathematics field.  Once he is onboard, you now 
have to find businesses within the community that 
would be appropriate to send your students to. 


 

How do you get these businesses onboard? Which 
ones would you choose and why? 


 

* Take into account the different levels of students’ 
knowledge of mathematics* 
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